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Abstract 
Restatement standards Pre- and Primary Education Specialization and hence of the curriculum in relation to the new educational 
paradigm is a must. Initial training should ensure solid training of future teachers through professional development and 
strengthening of specific skills. The purpose of this study is to identify the perception of the factors involved - teachers who teach 
Pre-school and Primary Education Specialization, students in bachelor/ master, mentors - regarding the adequacy of initial 
training in with the new requirements of achieving teaching at primary and pre-school. The study aims also to identify 
opportunities and difficulties in implementing new educational practices. 
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1. Theoretical Background 
The finalities of studying pedagogical subjects at preschool and primary pedagogy specialization targets training 
and developing a positive attitude towards the teaching profession and also towards teaching activities at the 
preschool and primary education. The initial teacher training for preschool and primary education involves the 
training and development of a system of professional competences, as well as transversal competences that will help 
future specialists to obtain optimum performances in the teaching profession (Potolea, Toma, 2010). 
Curricular changes that occurred in the 2013 educational reform at primary level (OM 3371, 2013), targeted all 
educational approach components, which are defined by aims reorganization and curriculum content. By default, 
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these changes must have been supported by the revival of educational strategies and forms/ methods of evaluation, 
the current that has asserted is of using technology in teaching by introducing multimedia elements as teaching tools. 
Moving from goals to competences at all school subjects and reorganizing the content in content areas is part of 
the experiential learning current promoted by the constructivist paradigm (Raynal, Rieunier, 1997; Siebert, 2001; 
JoiĠa, 2006; Ciolan, 2008; Cerghit, 2008), centered on student's direct involvement in the studied reality, on the 
refinement in real contexts of knowledge, skills and learned values. The manner of tender, in terms of skills, wants 
to conform with the needs of adaptation of school children to the new rhythm of school life. D'Hainaut warned that 
the focus of the curriculum must be the student and that when we talk about curriculum content we must understand 
that it is not about uttering subjects to learn, but about the goals expressed in terms of skills, ways to act or generally 
knowing of the student (D'Hainaut, 1981).  
In the current curriculum, syllabi have a new structure that allows the introduction into one format the three 
programs for preparatory class, first and second class, for better visualization and tracking of continuity and progress 
in their skills and teaching content. From the analysis of curriculum documents (OM 3371, 2013) for primary school 
we identify relevant aspects of curricula of the new educational programs (OM 3371, 2013). 
Establishing the general competencies for the Communication in Romanian envisages communicative-functional 
model, focusing on communication as a complex area that encompasses the receiving processes of the oral and 
written message, as well as oral and written expression. Students must learn to communicate in specific contexts for 
learning also to produce it is effect in other similar situations, real or simulated. This explains the introduction into 
the curriculum of functional elements such as writing the ticket, invitation, letter and diary made with text and 
drawings and assigned into topics or projects available for small pupil, transcripts, necessary for training  the 
reading and writing skills, imaginative writing starting from lived experience (3-5 sentences texts) (Class I), the 
card, poster, book, newspaper or classroom magazine building blocks of communication, words that have the same 
shape but different meaning (class II) . For the Mathematics and Exploring the Environment, premises for integrated 
approach to mathematics and to some natural science elements are given by the benefits of holistic learning for early 
age, in terms of activation of pupils, being closer to their universe of knowledge; also contextualization of learning 
by reference to the surrounding reality increases the depth of understanding of the used concepts and procedures. 
The learning contents consist of inventory of necessary acquisition that student use for literacy with basic elements 
of the two integrated areas being grouped in the following areas: numbers, figures and solids, measurements, data, 
Life Sciences, Earth Sciences, Physical Sciences. 
In the preparatory class, numeric operating focus is 0-31 to make both the progress towards big group and the 
correlation with other content targeting units of measurement for time: day, week, month, season. Compared to the 
schedule approved by OMECTS 3656/2012, the new curriculum introduces the cuboid, the competence that is 
intended to be made during the preparatory class is to identify these solids (cube, cuboid) in the objects manipulated 
by children and in the environment. Are proposed learning activities for students to recognize and label them as 
building games using pieces of wood or plastic, description of geometric objects in the immediate environment 
(cube: box, dice, peace from the construction kit; cuboid: room , classroom, boxes, wardrobe, block, sphere: ball, 
sun, moon), construction of common objects with the shape of cube or cuboid. The main novelties brought by the 
Mathematics and Exploring the Environment curriculum are the addition and subtraction between 0-100 with 
crossing order, and reading the half-hour clock (Class I), multiplying 0-100 (related properties) and dividing with 
rest 0 between 0-100 (with sample), fractions, problems that are solved by multiple operations of addition and/ or 
subtraction, multiplication, division, axis of symmetry (class II). All other new elements to the curriculum approved 
by OMECT 4686/2003 are extensions of content from preparatory class (the body-skeleton and organs, skeleton and 
major organs at animals, water changes, forces and motion, energy forms, waves and vibration). 
Visual Arts and Practical Skills as an integrated subject located at the intersection of curricular areas Arts and 
Technology, covers the following contents: painting drawing, graphics, decorative art (tapestries, stage design, 
ceramics, clothing, design, jewelry art, etc.), artistic photography, art of printing, sculpture, architecture, 
monumental art, performing arts etc. Exposing the child to this variety of artistic and cultural fields and combine 
them with a concrete experience of making products aimed at increasing the sensitivity for beautiful, increasing skill 
and confidence in various possibilities of self expression, enhancing respect for the values, traditions and peers. 
Field Personal Development aims to develop the student's ability of knowing oneself and to express in a positive 
manner the interests, skills, personal experiences, relationships and communication skills, reflections on learning. In 
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this field primarily are formed skills and are developed the attitudes, the purpose being the acquisition of self-
confidence, well-being of children, preparing them for life and for the future. 
2. Design of Research 
2.1. The Purpose, objectives and hypothesis of study 
The purpose of this study is to identify the perception of the factors involved - teachers who teach Pre-school and 
Primary Education Specialization, students in bachelor/ master, mentors - regarding the adequacy of initial training 
in with the new requirements of achieving teaching at primary and pre-school (tuition, activity centered on modern 
skills, teaching strategies). The study aims also to identify opportunities and difficulties in implementing new 
educational practices. We started from the hypothesis that subjects perception is different from one category to 
another and in relation to teaching experience and their own field of specialization. Also, master students have a 
different perception of their initial training in relation to the level of education. 
2.2. Participants 
The sample of subjects consisted of 90 people. The area of subjects selection was Arges, Olt, Teleorman, 
Valcea). Of the 25 academics subjects who teach at specialization PIPP, 13 are lecturers, 8 speakers, 4 teachers, 
including a diversification in areas of specialization - 8 psycho-pedagogy, 5 Romanian language, 5 Mathematics, 7 
Sciences (history, geography, natural sciences, practical skills, music, art, physical education). The sample was 
made up of 24 Methodists for primary school and preschool, 6 men and 18 women, with big teaching experience 
(over 30 years), medium (15-30 years), small (under 15 years). Of those 54 degrees in Early Education, according to 
the criterion domicile, 34 were from rural areas and 20 from urban areas, including a diversification by level of 
education: year of study I - 22 year of study II – 32. 
2.3. The Methodology of Research 
For the study was built, respecting the requirements of developing, a questionnaire for each category of subjects, 
targeting the following objectives: identifying the need for updating the curriculum for initial training for PIPP 
specialization, identifying the determinants factors for specific skills for PIPP specialization, knowing some 
arguments on the role of initial training in effective profess of the teaching profession. 
3. The Analysis and Interpretation of Results 
Based on quantitative and qualitative processing and interpretation of quantified data in applying the tools, some 
conclusions arise which confirm the hypothesis of the study. These highlight the need to update the initial training 
curriculum of the study program PIPP in accordance with the new policies and educational paradigms and with the 
current and future requirements for the social and professional insertion of future graduates and efficient exercise of 
the teaching profession. 
Following the itemize interpretation of the items of the questionnaires applied to both  teachers of  preschool and 
primary and mentors, arise the data that show the  subjects view towards the timely competences of the specialists 
from primary school and pre-school and the need to review the curriculum of the initial training program. Also, the 
masters had similar opinion, justified by the identification of some differences between the assimilated curriculum 
by theoretical formation and pedagogical practice requirements and educational reality. At the item "What are, in 
your opinion, the most 3 important categories of skills necessary for practicing teachers in primary school and 
preschool?" measured data show similar views for the categories of respondents. Academics with psiho-pedagogical 
specialization support the importance of methodological skills (rank 1), scientific skills (rank 2), communication and 
relationship skills (rank 5), psychosocial skills (rank 4), ICT skills (rank 3). The other with different specializations 
(language, mathematics, arts, etc.) bring on the first level the scientific skills. Methodists in primary/ preschool 
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support the methodological skills (rank 1), psychosocial skills (rank 2), scientific skills (rank 3), communication and 
relationship skills (rank 5), ICT skills (rank 2). We statistically correlated the variable experience with the rank that 
teachers provide to these attributes; significant correlations were obtained as follows: between experience and ICT 
attribute we find a correlation coefficient r = - 0.25, significance threshold p = 0.01 (<0.05); between experience and 
research attribute correlation coefficient is r = 0.26,  significance threshold p = 0.01(<0.05); between experience and 
continuing professional development attribute exists an correlation coefficient r = 0.20, though significance 
threshold is minimal p = 0.05; between experience and language skills attribute correlation coefficient is r = 0.27, 
significance threshold p = 0.01 (<0.05). Based on these data, we can say that the perception of teachers about their 
teaching is influenced by their experience; in the following sense: the more experience they have the less traditional 
their work they think it is, more modern, more effective and appropriate. 
The portrait of the specialist for preschool and primary education requires a set of values, attitudes and skills that 
academics put them in a hierarchy on a scale from 1 to 15: values and attitudes - pedagogical tact (rank 1), creativity 
(rank 2) understanding for the problems of the students/ children (rank 3), patience (rank 4) capacity self-assessment 
(rank 5), skills - intelligence (rank 1), spirit of observation (rank 2), flexibility in thinking (rank 3), verbal agreement 
(rank 4), verbal expression (rank 5). According to specialist mentors, the portrait is a constellation of factors: values 
and attitudes - objectivity (rank 1), professional integrity (rank 2), professional prestige (rank 3), professional 
efficiency (rank 4), responsibility (rank 5), skills-intelligence (rank 1), spirit of observation (rank 2), verbal 
agreement (rank 3), verbal expression (rank 4), promptness in decision-making (rank 5). 
Academics have expressed arguments regarding the role of initial training in the effective exercise of the teaching 
profession: provides the possibility of improving knowledge in scientific domains: psychological and pedagogical , 
language, mathematics, natural sciences, aesthetic (rank 1), provides the development of skills for building some 
institutional development projects and achieving some promoting schools and educational activities projects (rank 
2), develops the ability to work individually and in teams (rank 3), develops the methodological skills, such as 
design and performance of integrated activities, skills-centered approach, application of active and interactive 
strategies, use of modern/ digital means (rank 3). In the mentors perception points of view are more pragmatic, 
oriented to methodological skills provided through initial training program and appreciated by the subjects to be 
necessary to achieve professional success: design and implementation of integrated activities and skills-centered 
approach (rank 1), application of active and interactive strategies (rank 2), the development of scientific skills (rank 
3), flexibility in the profession (rank 4). Master students ranked on the first place the initial training role in the 
development of scientific competence, arguing by high weighting of the theoretical content in relation to practical 
content (76.42% master students from second year appreciate this argument very much, 54.42% - master students 
from first year -to a large extent).
4. Discussion and Conclusion 
Society's reactions towards the graduates' preparing acquired by university studies is so radical that some prefer 
training young people through training programs tailored to their interests instead of diplomas. What university 
programs are often complained about is that the practical training of graduates is not sufficiently well adapted to 
jobs associated with different programs of studies. In an important document prepared by CEDEFOP in 2009 - The 
Dynamics of Qualifications: Defining and renewing occupational and educational standards- highlights that after 
joining the education and Training 2010 program of many other European countries it began in most of them a 
complex process of reviewing and optimization of academic qualifications in education to be better linked to labour 
market requirements. The defining characteristics of this process are: the desire to improve the quality of education 
at all levels; identify ways of linking the assembly knowledge, skills and competences acquired by graduates with 
labour market needs; streamlining the process of granting certificates and university diplomas based on criteria 
agreed in Europe. 
In Romania, the analysis of professional standards for preschool and primary education started from the 
knowledge and application of European policies on education and training 2020 (ET 2020), the European 
Qualifications Framework (EQF), Key competences for lifelong learning,  and those at national level on the 
National Qualifications framework (NQF). The work program prepared by the European Commission (EC) 
Education and Training 2020 (ET 2020), is a new strategic framework for European cooperation in education and 
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training, created based on its predecessor, the work program "Education and Training 2010 "(ET 2010). The quality 
of the graduate is generated equally by the quality of the training system and also by what he brings himself, and 
what he personally capitalizes and amplifies. A model of training for the teaching profession must include 
standardized skills so that the activities that need to be undertaken could be concretely described, the expected 
performance in the work of the teacher and the criteria by which performance will be measured - pedagogical 
analysis of content and of curricular school documents, skills on information accessibility, design of teaching etc. 
The skills must be completed with a high coefficient of subjectivity that cannot be captured in measurable 
performance but they make the educational activity authentic and contextual adapted, the ability to empathize with 
the student and the classroom, interpersonal cognitive style, creativity etc. (Păun, 2002). 
Reviewing the typology and characteristics of teaching, of teaching strategies and different styles, argued the 
claim that the work of teachers is complex and can be done successfully in different ways. Therefore, the training of 
future teachers should emphasize flexibility in the profession, professional involvement, concern for personal and 
professional development. A major role in this process have the university teachers and mentors who provide 
teaching practice activities. Their model, their teaching styles, attitudes and values they convey, manifested teaching 
skills are sources of inspiration for future teachers. The training of teacher s specific skills begins with specialized 
and psycho pedagogical training - theoretical and practical -methodological - conducted in initial training and it 
diversified on cumulating experience and pedagogical skills development reaching pedagogical excellence (a high 
level of competence achieved by training) which easily allows to obtain performances in an innovative manner when 
the existence of actionable schemes (didactic algorithms) are insufficient. 
In the context of the previously described theoretical evolutions, the necessity to form and develop competences 
in the educational process is accepted nowadays as indispensable in most educational systems. The educational 
interdisciplinary approach promote a new conception on the selection and organization of contents, on the planning 
and organization of teaching and learning, which consists in the fact that the methodology of curriculum elaboration 
requires the educator to select, to use and to dose or to articulate all the components and stages of didactic activities 
according to objectives. For this reason, there is a need reformulation occupational standards for the position of 
teacher for preschool and primary education and the curricula of relevant specialization. On the other hand, 
integrated design provides progressive organizational contexts of activities based on children's development, their 
interests and awareness of the proposed theme, integrated projects presumes approaching reality in a globalized 
way, holistic in which the boundaries between the categories and types of activities disappear, melt into a single 
approach, in which the issue can be investigated by means of various sciences.
References 
Ciolan, L. (2008). ÎnvăĠarea integrată. Fundamente pentru un curriculum transdisciplinar. Iaúi: Editura Polirom. 
Cerghit, I. (2008). Sisteme de instruire alternative úi complementare. Structuri, stiluri, strategii. Iaúi: Editura Polirom. 
D'Hainaut, L. (1981). Programe de invatamant si educatie permanenta. Bucuresti: EDP. 
JoiĠa, E. (coord.) (2008). A deveni profesor constructivist: demersuri constructiviste pentru o profesionalizare pedagogică iniĠială. Bucureúti:
EDP. 
3ăun, E. (2002). Profesionalizarea carierei didactice. In Standarde profesionale pentru profesia didactică, Bucuresti: CNFP. 
Potolea, D.&  Steliana, T. (2010). Congresul Educatiei, from: http://www.congresuleducatiei.ro/ckfinder/userfiles/files/SToma_%20DPotolea.pdf 
Raynal, F.& Rieunier, A. (1997). Pédagogie: dictionnaire des concepts clés, Paris: ESF éditeur. 
Siebert, H. (2001). Pedagogie constructivistă. BilanĠ al dezbaterii constructiviste asupra practicii educative. Iaúi: Institutul European. 
OMECT 4686/ 2003, from: http://www.edu.ro/index.php/articles/186 
OMECTS 3656/ 2012, from: http://www.lege-online.ro/lr-ORDIN-3656%20-2012-%28138068%29-%281%29.html 
OM 3371/ 2013, from: http://lege5.ro/MonitorOficial/monge2dembygu/monitorul-oficial-partea-i-nr-192-05-04-2013 
Cedefop panorama series (2009). The Dynamics of Qualifications: defining and renewing occupational and educational standards, Luxembourg: 
Office for Official Publications of the European Communities. 
EducaĠie úi formare profesională 2020 (ET 2020). In Jurnalul Oficial al Uniunii Europene, from: 
http://europa.eu/legislation_summaries/education_training_youth/general_framework/index_ro.htm 
